
                                                                                             
 

The Romanov School LANGUAGE POLICY  
 
 

The Romanov School mission 

The Romanov School establishes and permanently improves the multicultural 

educational environment where students get highly qualified support in their 

aspiration for balanced development of communication, research, social, 

thinking, and self-management skills and learn to take responsibility for positive 

changes in their own life, their country, and the world. By doing so, the school 

aims to develop internationally-minded, inquiring, knowledgeable and caring 

students. 

The Romanov School language philosophy 

Based on its mission, The Romanov School aims at removing borders within the 

educational process and environment, giving the students an opportunity through 

learning more about their mother tongue and acquiring foreign languages to be 

acquainted with their own national background, traditions, culture, as well as with 

international heritage and values common to all humankind.  

Awareness of the language(s) used by the students and the teachers alongside 

language acquisition both contribute to broadening the international school 

contacts and exchange programmes, leading to intercultural knowledge, mutual 

understanding, respect and international-mindedness.   

Acknowledging that language is an important aspect of personal, professional and 

cultural identity of an individual, the school strives to create an environment 

enabling ‘students and staff to test and develop their plurilingual resources’ 

(Hynninen 2016: 6). This includes raising awareness of each student’s unique 

language background and making sure that an adequate range of languages is 

used in and out of the classroom to maximize the learning outcomes and the sense 

of community within the school. Respect to national traditions and international-

mindedness create a firm basis for building a multicultural educational 



environment at the school.   

We follow IBO (2014: 9) in a firm belief that ‘language learning can no longer be 

seen as the sole responsibility of the language teacher but is instead integrated into 

all learning - every teacher becomes a language teacher’. This means that every 

subject teacher uses a range of tools to bridge the possible gap between the 

student’s first language (or mother tongue) and the language of instruction. In 

addition, subject-specific conventions of using the language of instruction are to 

be explicitly addressed in class. 

 

The Romanov School language profile 

Being a state institution of a multiethnic country, our school opens its doors to 

students who represent a wide range of nationalities coming from the Russian 

Federation and beyond. The Russian language is the state language and either the 

mother tongue or one of the two working languages for the majority of our 

students.  

The Romanov School has been successfully teaching a number of bilingual 

students (Russo-Dutch, Russo-Armenian, Russo-Vietnamese, Russo-Tatar, Russo-

Turkish, Russo-Polish, Russo-French etc.). Some of them choose to study their 

Group 1 subject in a language other than Russian. 

With English as the main working language of the IB Diploma Programme at the 

school, it is equally possible to admit students with a limited or no command of 

the Russian language. This is easily achievable because English as a lingua franca is 

‘part of the developing multilingual profile of every IB student’ (IBO 2014: 13) at 

the Romanov School. 

The Romanov School teachers are a multinational team of professionals coming 

from different countries (e.g., Russia, the UK, Australia, Spain, Pakistan) and 

speaking a range of languages in addition to English. As a result, the student-

teacher, teacher-teacher and student-student interaction in and out of the 

classroom is multilingual in nature and moves beyond the ‘first language-foreign 

language’ dichotomy (IBO 2014: 7-8). 

 

 



Supporting language use and development 

The Romanov School curriculum and approach to teaching allow for a balanced 

attention to all three aspects of language development: focus on learning the 

language, learning through language and learning about the language (Fig. 1). 

Fig. 1. Language learning foci (IBO 2014: 22) 

Learning language: For learning English and other foreign languages such as 

Spanish, French and German, a full range of language ab initio and language B 

courses (both HL and SL) is provided. All IB DP learners study at least one foreign 

language as part of their Diploma Programme. A large proportion of the learners 

take two foreign languages (e.g., English B HL and Spanish B ab initio/SL/HL).  

Our school is one of the oldest educational institutions in Moscow that provides 

in-depth study of foreign languages. While teaching foreign languages we take 

into consideration the social environment as well as educational needs and 

aspirations of students and their parents. Apart from knowledge of grammar and 

vocabulary, students acquire the ability to understand spoken language, keep the 

conversation going, ask for information, deliver speeches and presentations, read 

and understand written information and proceed it for different purposes, fulfil 

various written tasks, such as writing formal and informal letters, reports, essays 

and other text types.   

Learning through language: For Groups 3-5, using English as a medium of 

instruction poses a range of challenges for the learners. Assisting learners in 

developing ‘a discipline-specific literacy’ (Hyland 2002: 129) and thus meeting the 

‘heavy language demands’ (IBO 2014: 24) of Group-3-5 disciplines is crucial for the 

learners’ success. 

Group 3 subjects such as history, psychology, business management and 

economics, combine the need to demonstrate conceptual understanding and 



command of subject-specific terminology with a requirement to provide extended 

answers, including essays, demonstrating in-depth analysis and clarity of thought. 

This challenge is addressed by explaining/eliciting the meaning of the vocabulary 

and learning key definitions. Additional support the subject teachers give for 

improving the students’ academic literacy is providing feedback not only on the 

content of the essays, but also on the essay structure, communication strategies 

employed as well as key vocabulary and grammar choices where possible. The 

essential role of each subject teacher is thus to bridge the mismatch between the 

Anglophone academic culture as communicated by the IB subject guides and 

assessment criteria and ‘the background culture of the learner’ (Flowerdew and 

Peacock 2001: 19-20). 

For Groups 4 and 5, there are numerous technical terms which students need to 

learn. This is complicated by the fact that there are terms (such as "carrier" in 

biology, for example) which have a much more precise meaning than their usual 

connotation in Standard English. In Maths, there are many terms which, on the 

face of it, appear to be the same but actually have different precise meanings which 

students can find difficult to differentiate. One example is the difference between 

"sketch" and "draw". Even the word "differentiate" has a special meaning in Maths. 

The solution is using the glossaries in the textbooks and also giving the students 

terminology quizzes. When marking the students’ work, sciences and 

mathematics teachers make sure the learners are using the terms correctly. In 

Maths, there is a very useful list of terms in the IB subject guide for the course.  

TOK supports academic literacy development through awareness-raising and 

noticing activities targeted at developing the students' critical thinking. Through 

the use of English as a working language, TOK encourages students to think and 

communicate in a more original way and acknowledge that there may be more 

than one valid interpretation of a concept or a situation. 

The Extended Essay is at the core of the IB DP learners' academic literacy 

development in a range of languages, the most popular ones being English 

(Groups 2-5) and Russian (most Group 1 EEs), with occasional Language B EEs 

written in Spanish or other European languages. In order to facilitate the students' 

EE journey, our school arranges a special EE writing course where learners get 

step-by-step guidance on using English and other languages for research 

purposes.  



Learning about language: In order to appreciate the subtleties and nuances of 

using the students’ first language, the Romanov School provides a course in 

literature A in Russian or English. In addition, self-taught courses in languages 

other than Russian or English (e.g., Polish) are allowed and monitored by the 

school. Literature A in English targets those students whose prior learning was 

mostly in English and who thus feel that English is their strongest working 

language. The majority of the Romanov School IB DP learners opt for Literature A 

in Russian, however. 

The course of Literature in Russian is designed to inculcate in students love and 

taste for reading in the  mother tongue, teach them to think critically, perceive texts 

of different genres, be able to use different rhetorical strategies in their speech and 

written work. The course includes examining literary pieces written by Russian 

writers and poets, as well as by foreign authors in translation. Thus, through the 

mother tongue students master values of national and world cultures. 

In addition to classroom activities, a range of extracurricular activities raises the 

students’ awareness of the multilingual environment they are part of. These 

include:  

● international, national, city and school competitions, contests and 

intellectual marathons, international conferences, both on- and offline 

● Literature evenings in Russian, English, German or French 

● Student presentations exploring their traditional cultures including their 

mother tongues (Vietnamese, Tatar, Armenian, Turkish, Dutch etc.) 

● traditional school festivals (pre-Christmas/New Year's Day celebrations, 

Burns Night, St. Valentine’s Day, St. Patrick’s Day, a month of foreign 

languages, concerts for parents, CAS events for younger learners etc.) 

● educational trips and exchange visits to other countries (e.g., the 

Netherlands, Korea, Spain) and the reception of delegations of 

schoolchildren from partner schools from Spain, the Netherlands, the UK, 

Germany and other countries.  

 

Implementation of the Romanov School Language Policy facilitates developing the 

students’ language skills effectively. Not only teachers of the Russian and foreign 

languages participate in this process, but all teachers of the school without any 

exceptions. Regardless of the subject taught, every teacher contributes to the 



development of the students’ language skills and gives input when the school's 

language policy is reviewed. Every teacher is indeed a language teacher (IBO 2014: 

25). 
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